and the psychosocial theory of Engel (1962, 1968) into a sin-
and the adaptive potential assessment model (Erickson, 1976; Erickson & Swain, 1982) (Lyon & Werner, 1987) are evident in each approach. Stressors are described as stimuli that precede and elicit stress and stress is a nonspecific, holistic response to any stimuli (Erickson, Tomlin, & Swain, 1988) . Roy (1984) provides a similar definition by stating that stressors are influencing stimuli resulting in the stress response which is viewed in terms of behavioral manifestations or resulting problems. Erickson and Swain (1982) make the distinction between stressor and distressor, using appraisal theory (Lazarus, 1966) . A stressor is viewed as a challenge, and a distressor is viewed as a threat to the individual. Roy (1984) and Andrews and Roy (1986) cite examples that implicitly agree with this approach. A specific example includes the challenge of learning to drive a car and the threat of an accident while driving (Andrews & Roy, 1986, p. 40 (Erickson, Tomlin, & Swain, 1988 Selye (1976) and the psychosocial theory of Engel (1962, 1968) (Lazarus, 1966 Erickson, 1989; Barnfather, 1987; Erickson, 1976; Erickson & Swain, 1982 (Maslow, 1968 (Maslow, , 1970 ; psychosocial development (Erickson, 1963 (Erickson, , 1982 ; cognitive development (Piaget & Inhelder, 1969 ) and object relations (Bowlby, 1981; Brody, 1980; Mahler, 1967; Winnicott, 1965) . Theoretical propositions linking the APAM with concepts derived from all of the above theorists appear in other works (Barnfather, 1987; Erickson, Tomlin & Swain, 1983; Ozbolt, 1987; Stein, 1989) . Erickson (1976) (Barnfather, 1987 (Andrews & Roy, 1986; Roy, 1984) (Roy, 1984;  Roy & Roberts, 1981 ) . The regulator processes internal and external stimuli through neuralchemical-endocrine channels to produce responses. The other major adaptive coping mechanism is the cognator, which processes internal and external stimuli that involve psychosocial and physiological stimuli, including output of the regulator mechanism. These two mechanisms are explained and elaborated upon elsewhere (Andrews & Roy, 1986; Roy, 1984; Roy & Roberts, 1981 (Andrews & Roy 1986; Roy, 1984 ( 1963, 1976) has influenced the physiological mode of adaptation in the model. All components of the physiological mode may be affected by Selye's &dquo;general adaptation syndrome&dquo; in response to a stressor. These components include oxygenation, nutrition, elimination, activity and rest, skin integrity, the senses, fluid and electrolytes, and neurological _, and endocrine functions (Roy, 1984) . Rolefunction draws from works of Goffman ( 1961 ) and Parsons and Shils ( 1951 ) Fromm (1956) and Havighurst (1953) for work pertaining to stimuli that influence interdependence behav-iors. The self-concept mode has been influenced by several social interaction theorists such as Mead (1934) , and Sullivan (1953) as they expanded upon the work of Cooley (1902) who theorized that interaction with others helps to control and alter one's self appraisal through the concepts of &dquo;the looking-glass self&dquo; (Epstein, 1973 (Roy, 1984 (Roy, , 1988 . Several projects from these lists include: a field study in episodic and distributive practice settings (Wagner, 1976) ; an example where a nurse used the model with young hospitalized children (Galligan, 1979) (Andrews & Roy, 1986; Roy, 1984 (Engel, 1962 (Engel, , 1968 Lazarus 1966; Selye, 1976) , basic and growth needs (Maslow,. 1968 (Maslow,. , 1970 ; developmental processes (Erikson, 1963 (Erikson, , 1982 , and object attachment (Bowlby 1981; Mahler, 1967 (Engel, 1962) (Maslow, 1968 (Maslow, , 1970 Whall ( 1989) .
Extensive work regarding evaluation of conceptual models related to metaparadigm concepts of environment, health, person, and nursing are discussed elsewhere for Roy's model (Fawcett, 1984) . Similar metaparadigm concepts are found in the literature for the APAM within the modeling and role-modeling framework (Erickson, Tomlin, & Swain, 1983; Marriner, 1986 (Barnfather, 1987; Barnfather, Swain, & Er- 
